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ABSTRACT 

This study was conducted to identify teaching styles that 
facilitate student progress on specific learning objectives. Initially, 15 
step-wise multiple regression analyses were undertaken using the 44,448 
classes in the IDEA database (IDEA center) for classes processed between 
August 1998 and August 2001, consisting of 1 analysis for each of the 12 
learning objectives and 3 global outcomes defined by the IDEA Center. The 
analyses were repeated for each of 4 class sizes: 10-14 students, 15-34 
students, 35-49 students, and 50 or more students. Findings show that 
progress on a few objectives was maximized by the same style, but there was 
no one style that was effective for all objectives. The relevance of the five 
teaching approaches previously identified by the IDEA Center depended on the 
objective being pursued. Six teaching styles were identified, each of which 
offered a model for enhancing different kinds of student growth. These styles 
were associated with: (1) pursuing cognitive objectives; (2) pursuing 

objectives stressing in-depth analysis and thought; (3) establishing student 
rapport and fostering student cooperation; (4) pursuing self-expression; (5) 
developing team skills; and (6) promoting progress in finding and using 
resources for problem solving. All six styles emphasized stimulating student 
interest. Overall, results suggest that those enrolled in "creatively 
oriented" classes generally identify with and endorse the class objectives. 
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Teaching "Styles" and Learning Outcomes 

Donald P. Hoyt and Eun-Joo Lee 
The IDEA Center 



This research seeks to identify teaching styles that facilitate student 
progress on specific learning objectives. It explores questions like, 
"Are the 'styles' that help students learn principles and theories 
different than those that facilitate the development of creative 
capacities or those that promote skills in critical analysis and 
evaluation?" 

A few definitions are needed before the research is described. 



Fostering Student Collaboration. Faculty scoring high on this 
scale find ways for students to learn from each other. They establish 
an atmosphere that capitalizes on the adage that "the best way to 
learn something is to teach it." 

5. Formed "teams" or "discussion groups" to facilitate learning 
16. Asked students to share ideas and experiences with others 
whose backgrounds and viewpoints differ from their own 
18. Asked students to help each other understand ideas or concepts 



Teaching Methods refer to specific instructional techniques or 
behaviors. The IDEA student ratings form includes 20 "method" 
items such as Scheduled course work in ways which encouraged 
students to stay up-to-date in their work or Explained the reasons 
for criticisms of students' academic performance. 

Teaching Approach refers to a combination of teaching methods that 
are related either because they describe similar behaviors or have 
similar instructional purposes. In this study, five "approaches" were 
defined by selecting combinations of the IDEA system's "method" 
items. By adding ratings on these items together, scores were 
obtained on "scales" for assessing each approach. 



Establishing Rapport. Those scoring high on this scale 
communicate caring through the relationships they establish with 
their students. By displaying their concern for how well students are 
learning, such instructors create an atmosphere that encourages 
student effort and commitment. 

1 . Displayed a personal interest in students and their learning 

2. Found ways to help students answer their own questions 

7. Explained the reasons for criticisms of students' academic 

performance 

20. Encouraged student-faculty interaction outside of class (office 
visits, phone calls, e-mail, etc.) 



Teaching Style refers to the way various teaching approaches are 
combined. For this study, a teaching style is defined by the relative 
emphasis given to each of the five approaches assessed by the 
IDEA system. Each "style" resembles a "recipe" in which the 
ingredients are teaching approaches combined in ways designed 
to produce an optimal outcome. 

Names, descriptions, and content of the five scales for measuring 
teaching approaches are given below. (Item numbers reflect the 
IDEA Diagnostic Form.) 



Stimulating Student Interest. Those who score high on this scale 
spend time and effort enlisting student interest and curiosity. They 
seek to establish an atmosphere that gets students excited about the 
subject matter. 

4. Demonstrated the importance and significance of the subject 
matter 

8. Stimulated students to intellectual effort beyond that required by 
most courses 

13. Introduced stimulating ideas about the subject 
15. Inspired students to set and achieve goals which really 
challenged them 
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Encouraging Student Involvement. High scores indicate that the 
faculty member encourages students to become personally 
involved/identified with the subject matter. The classroom 
atmosphere they establish places more emphasis on problem 
solving than on acquiring information. 

9. Encouraged students to use multiple resources (e.g., data banks, 
library holdings, outside experts) to improve understanding 

11 . Related course material to real life situations 

14. Involved students in "hands on" projects such as research, case 
studies, or "real life" activities 

19. Gave projects, tests, or assignments that required original or 
creative thinking 

Structuring Classroom Experiences. High scores are 
characteristic of teachers who organize and plan their classes in 
ways that facilitate student learning. The atmosphere reflects the 
instructor's commitment to clear communication of both subject 
matter and his/her expectations. 

3. Scheduled course work (class activities, tests, projects) in ways 
which encouraged students to stay up-to-date in their work 
6. Made it clear how each topic fit into the course 

10. Explained course material clearly and concisely 

12. Gave tests, projects, etc. that covered the most important points 
of the course 

17. Provided timely and frequent feedback on tests, reports, 
projects, etc. to help students improve 
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